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Teaching American History Grant Focus Question: 

How did definitions of citizenship change from the 17th century to the 20th century?

8th Grade Yearlong Focus Questions: 

How did federalism shape the roles of the national and state governments? 

How did the rights of citizens expand and contract during the 18th and 19th centuries?

Unit Focus:  
Antislavery Movement
Unit Working Thesis: 

The Antislavery movement had its roots both in the religious ideals promoted by the first and second Great Awakening and the ideals of liberty expressed during the Revolutionary era.  The degree to which reformers pushed for the equal treatment and integration of African Americans was limited by a widespread fear of race mixing.  Reformers pleaded for an end to slavery using petitions, newspapers, slave narratives, songs, and speeches that appealed on the basis of a “higher law” and the idea that “all men are created equal.”  The movement was enhanced by the construction of the Erie Canal and other new arteries of transportation that spread the antislavery message from its center in upstate New York to other parts of the country.

Lesson Focus Question and Writing Prompt:  
 

How did members of the Antislavery movement differ in motivation and strategy?

Lesson Working Thesis:

The Antislavery movement consisted of groups motivated by religion, politics and the establishment of freed slave colonies in Africa.
Reading Strategy: 


1 -Sentence level deconstruction of text passage on pages 416-417.

1- Passage level strategy that will focus on the point of view of different members of the 

anti-slavery movement by analyzing primary source documents
Writing Strategy:  

Using an advanced paragraph outline students will write a “super” paragraph answering the lesson focus question.

Suggested Amount of Time:


3 - (45-55 minute) class periods
Textbook:


Deverell, William and White, Deborah Gray. United States History: Independence to 1914. Orlando,
Florida: Holt, Rinehart and Winston., 2006. Chapter 13, New Movements in America. pages 416-417.
Primary Source Documents:

Cain, William E. William Lloyd Garrison and the Fight Against Slavery.“Declaration of the National Anti-

Slavery Convention.” Boston: Bedford Book.1995.

Grimke, Angelina Emily. “Appeal to Christian Women of the South.” New York: American Anti-Slavery Society. (http://iath.virginia.edu/utc/abolitn/abesaegat.html).
Hough, John. “A Sermon Delivered Before the Vermont Colonization Society.” Montepelier: Vermont, 1826. (http://antislavery.eserver.org/proslavery/houghssermon).
Context of the lesson in the unit:
This lesson synthesizes the antislavery movement, drawing on students’ prior knowledge of the developing differences between the sections, and preparing them to learn how the rapid increase in sectional polarization on the issue of slavery culminated in the Civil War.  In the Holt text, this lesson falls in the middle of the unit titled The Nation Expands, although it includes content from a variety of sections in the text including 13.4, 14.1, 14.2, 14.3.

Concept of citizenship embedded in the lesson:
The antislavery movement is directly concerned with the status of African American slaves, which numbered nearly four million in 1860.  A major force in this movement was the idea that the fundamental liberties of life, liberty, and property cannot be taken away on the basis of race.  The movement furthered the national dialogue regarding what the rights of citizenship included and who is allowed to become a citizen. It can thus be argued that the protests voiced during the antislavery movement led to an expansion of the definition of citizenship.
Lesson Procedure: 
1. Interest Grabber: assign Antislavery Poster assignment for homework prior to introducing the lesson. Discuss results as a class.

2. Day 1

a. Overall textbook unit is on reform movements in America. This series of lessons focuses on the Anti-slavery movement.

b. Direct instruction is necessary to start to define important terms for students.

c. Make distinction between antislavery reformer and abolitionist. 

d. Direct Instruction: chart provided with overview of important leaders of anti-slavery movement. 

e. Students will fill in chart as teacher lectures. 
3. Day 2

a. Read text selection from pages 416-417 (included in this packet)

b. Complete sentence-level deconstruction worksheet as a class.  Students are to fill in key words on their chart and time should be given to write any questions that arise in the far right column.

c. After the chart is complete, have students answer the four questions provided (content, contrast, critical thinking).  (THINK-PAIR-SHARE) After students have answered on their own, have students share with a partner, then discuss answers with class.
4. Day 3

a. Have students read three primary sources and complete passage level strategy chart

i. “Appeal to Christian Women of the South,” by Angelina Grimke

ii. “A Sermon Delivered Before the Vermont Colonization Society,” by John Hough

iii. “Declaration of the National Anti-Slavery Convention,” by William Lloyd Garrison.

b. Passage level strategy chart focuses on point of view. Help guide students as they complete the chart.

c. Use point of view chart as a pre-writing tool for writing strategy.
d. Writing Strategy: students will use advanced paragraph outline to organize ideas and to answer the lesson focus question. Complete final draft of paragraph for homework.
History-Social Science Content Standards: 
            8.9  Students analyze the early and steady attempts to abolish slavery and to realize the ideals of 
            the Declaration of Independence.

8.9.1 Describe the leaders of the movement (e.g., John Quincy Adams and his proposed constitutional amendment, John Brown and the armed resistance, Harriet Tubman and the Underground Railroad, Benjamin Franklin, Theodore Weld, William Lloyd Garrison, Frederick Douglass).

Historical and Social Sciences Analysis Skills:

Research, Evidence, and Point of View 

5. Students detect the different historical points of view on historical events and determine the context in which the historical statements were made (the questions asked, sources used, author’s perspectives).

Historical Interpretation

2. Students understand and distinguish cause, effect, sequence, and correlation in historical events, including the long- and short-term causal relations.

3. Students explain the sources of historical continuity and how the combination of ideas and events explains the emergence of new patterns.

Reading/Language Arts Content Standards:

    Reading

1.2 Understand the most important points in the history of English language and use common word origins to determine the historical influences on English word meanings.
1.3 Use word meanings within the appropriate context and show ability to verify those meanings by definition, restatement, example, comparison, or contrast.

    Writing

1.1 Create compositions that establish a controlling impression, have a coherent thesis, and end with a clear and well-supported conclusion.
1.2 Establish coherence within and among paragraphs through effective transitions, parallel structures, and similar writing techniques.
ANTI-SLAVERY MOVEMENT    (Movement to end slavery completely) Textbook pages 416 – 421 –  TEACHER KEY
VOCABULARY:

Abolitionists:  People who came from many different backgrounds and worked in various ways to help end slavery. They were seen as a radical. 
Anti-Slavery Reformers:  Individuals who believed in ending slavery, yet they differed on how many rights should be granted to freed African Americans.

Emancipation: To gain freedom from slavery.
	Anti-Slavery Leaders


	Background Information
	Methods and Strategies Used 

to Help End Slavery
	Anti-Slavery Reformer or Abolitionist

	Frederick Douglass



	· Escaped from slavery when he was 20 years old.

· He secretly learned to read and write as a young child, despite the fact that it was illegal.

· He was an exceptional public speaker.
· He published a newspaper, The North Star.

· One of the most highly influential leaders of the Anti-Slavery movement.
	· Published newspaper articles in The North Star

· Gave public speeches and lectures

· Wrote several autobiographies on the injustices of slavery.

	Abolitionist

	William Lloyd Garrison



	· Published an abolitionist weekly journal, entitled, The Liberator.
· He founded the American Anti-Slavery Society.


	· Published newspaper articles in The Liberator.
· Handed out pamphlets.

· Gave public speeches.

	Abolitionist

	American Anti-Slavery Society
	· Founded by William Lloyd Garrison;

· An organization that wanted immediate emancipation and racial equality for African Americans.
	· Handed out anti-slavery literature and petitioned to Congress to end federal support of slavery.

	Abolitionist

	American Colonization Society
	· An organization dedicated to establishing a colony for freed slaves in Liberia, Africa.

· About 12,000 freed slaves moved there.

· Many believed that colonization would alleviate racial tension in America.

· Some abolitionists opposed the idea of the colonization of freed slaves.

	· Helped freed slaves start over.

· Federally funded and privately funded.


	Anti-slavery reformers

	Anti-Slavery Leaders


	Background Information
	Methods and Strategies Used 

to Help End Slavery
	Anti-Slavery Reformer or Abolitionist

	Angelina and Sarah Grimké



       

       
	· White, southern sisters from South Carolina

· Gave speeches in the South and Idaho to persuade others to help end slavery.

	· Wrote a pamphlet called Appeal to the Christian Women of the South in 1836.

· Co-wrote the book, American Slavery As It Is, Testimony of a Thousand Witnesses, which was widely read and one of the most important anti-slavery works of the time.

	Abolitionist

	Sojourner Truth



	· Born Isabelle Baumfree, but later changed her name.

· A former slave.

· Gave speeches across the country to persuade others to help end slavery and discuss women’s rights.


	· Gave dramatic speeches throughout the country, including the famous speech, “Ain’t I A Woman?”

· With the help of a writer, she published a book, entitled, Narrative of Sojourner Truth: A Northern Slave.
	Abolitionist

	Harriet Tubman



	· Worked as a conductor for the Underground Railroad –She helped over 70 slaves escape.

· She was heavily beaten as a young girl by her owner, which caused a head injury resulting in seizures.

· Helped work as a spy for the North in the Civil War.
	· Worked as a conductor for the Underground Railroad –which helped slaves escape to Canada.


	Abolitionist


NAME: _____________ANTI-SLAVERY MOVEMENT    -STUDENT CHART (Movement to end slavery completely) Textbook pages 416 – 421 
VOCABULARY:

Abolitionists:  People who came from many different backgrounds and worked in various ways to help end slavery. They were seen as a radical. 
Anti-Slavery Reformers:  Individuals who believed in ending slavery, yet they differed on how many rights should be granted to freed African Americans.

Emancipation: To gain freedom from slavery.
	Anti-Slavery Leaders


	Background Information
	Methods and Strategies Used 

to Help End Slavery
	Anti-Slavery Reformer or Abolitionist

	Frederick Douglass



	· Escaped from slavery when he was __________ years old.

· He secretly learned to read and write as a young child, despite the fact that it was illegal.

· He was an exceptional public speaker.
· He published a newspaper, _________________________

_______________________________________________

· One of the most highly influential leaders of the Anti-Slavery movement.
	· Published newspaper ________________ in The North Star

· Gave public _______________________ and _____________________________.

· Wrote several ______________________ on the injustices of slavery.

	 

	William Lloyd Garrison



	· Published an abolitionist weekly journal, entitled, 
       The Liberator.
· He founded _____________________________________

__________________________________________________

	· Published newspaper articles in __________________________________.
· Handed out pamphlets.

· Gave public ________________________.

	 

	American Anti-Slavery Society
	· Founded by _____________________________________

· An organization that wanted immediate _______________ and _________________________________ for African Americans.

	· Handed out anti-slavery literature and 

      ________________________to Congress 

      to end federal support of slavery.

	 


	American Colonization Society
	· An organization dedicated to establishing a ____________ for freed slaves in ________________________________

· About _____________________ freed slaves moved there.

· Many believed that colonization would alleviate racial __________________________________ in America.

· Some abolitionists opposed the idea of the colonization of freed slaves.
	· Helped freed slaves start over.

· Federally funded and privately funded.


	 

	Angelina and Sarah Grimké



       

       
	· ____________________________, southern sisters from South Carolina

· Gave speeches in the South and Idaho to persuade others to help end slavery.

	· Wrote a pamphlet called _______________ ___________________________________ in 1836.

· Co-wrote the book, American Slavery As It Is, Testimony of a Thousand Witnesses, which was widely read and one of the most important anti-slavery works of the time.

	 

	Sojourner Truth



	· Born _______________________, but later changed her name.

· A former slave.
· Gave speeches across the country to persuade others to help end slavery and discuss _______________________.


	· Gave dramatic speeches throughout the country, including the famous speech, “Ain’t I A Woman?”

· With the help of a writer, she published a book, entitled, Narrative of Sojourner Truth: A Northern Slave.
	 

	Harriet Tubman



	· Worked as a ____________________ for the Underground Railroad –She helped over ________ slaves escape.

· She was heavily beaten as a young girl by her owner, which caused a head injury resulting in seizures.
· Helped work as a ________ for the North in the Civil War.
	· Worked as a conductor for the Underground Railroad –which helped slaves escape to Canada.


	 


Name: _________________________   Anti-Slavery Poster
[image: image13.jpg]



1. What do the chains represent?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2. Why do you think the man is shown kneeling?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. How does the caption strengthen the message of the image?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Deverell, William and White, Deborah Gray. United States History: Independence to 1914. 
           Orlando, Florida: Holt, Rinehart and Winston., 2006. Chapter 13, New Movements in 

           America, pages 416-417.
 “Differences among Abolitionists,” pages 416-417
Abolitionists came from many different backgrounds and opposed slavery for various reasons. The Quakers were among the first groups to challenge slavery on religious grounds. Other religious leaders gave speeches and published pamphlets that moved many Americans to support abolitions…Other abolitionists referred to the Declaration of Independence. They reminded people that the American Revolution had been fought in the name of liberty.

However, antislavery reformers did not always agree on the details. They differed over how much equality they thought African Americans should have. Some believed that African Americans should receive the same treatment as white Americans. In contrast, other abolitionists were against full political and social equality.

Some abolitionists [antislavery reformers] wanted to send freed African Americans to Africa to start new colonies. They thought that this would prevent conflicts between the races in the United States…
Guided Reading Strategy 



TEACHER KEY
	Time marker/ connector words
	Who (subject)

Participants
	Action words (verbs/ verb phrases)
	Who, What, Where

Message
	Questions or conclusions-

What connections can you make from this information?

	
	Abolitionists
	came
	from many different backgrounds

	

	and
	(abolitionists)
	opposed
	slavery for various reasons.
	

	
	The Quakers
	were
	among the first groups to challenge slavery on religious grounds.

	

	
	Other religious leaders
	gave
	speeches and published pamphlets that moved many Americans to support abolition…


	How many Americans?

	
	Other abolitionists
	referred
	to the Declaration of Independence.


	

	
	They
	reminded
	people that the American Revolution had been fought in the name of liberty.


	

	However,
	antislavery reformers
	did not always agree
	on the details.
	

	
	They
	differed
	over how much equality they thought African Americans should have.

	

	In contrast,
	other abolitionist
	were
	against full political and social equality.


	

	
	Some abolitionists
[antislavery reformers]
	wanted
	to send freed African Americans to Africa to start new colonies.
	How did freed African Americans feel about this?


	
	They
	thought
	that this would prevent conflicts between the races in the United States...
	


TEACHER KEY

Content Questions:


What were some reasons abolitionists opposed slavery?
1). For religious and moral reasons 2). The belief that slavery went against the right to liberty for which the American Revolution had been fought 3).violated the Declaration of Independence and the idea that all men are created equal.

Contrast Question:


How did some abolitionists differ in their views toward African Americans?

They differed over how much equality they thought African Americans should have and whether to support colonization
Critical Thinking Question:

What do you think about the American Colonization Society’s plan to return free African Americans to Liberia?
Answers will vary. Help guide students to the idea that there are issues with cultural differences, language, industry, survival, family, and other issues surrounding moving to a new place.

What problems might this plan cause for the African Americans and their families?


Answers will vary. Help guide students to the idea that there are issues with cultural differences, language, industry, survival, family,     


and other issues surrounding moving to a new place.

Name:  ______________________________   Guided Reading Activity – “Difference Among Abolitionists”  pgs. 416-417 –STUDENT CHART
	Time marker/ connector words
	Who (subject)

Participants
	Action words (verbs/ verb phrases)
	Who, What, Where

Message
	Questions or conclusions-

What connections can you make from this information?

	
	____________________
	came
	from many different backgrounds and

	

	
	(abolitionists)
	_________________
	_________________for various reasons.

	

	
	The _______________
	were
	among the first groups to challenge slavery on ________________________________ grounds.
	

	
	Other religious leaders
	gave
	___________________________ and published          ________________________ that moved many Americans to support abolition…
	How many Americans?

	
	Other abolitionists
	referred
	to the Declaration of Independence.


	

	
	They
	reminded
	people that the American Revolution had been fought in the name of____________________.


	

	However,
	antislavery ____________
	did _______ always ________________
	on the details.
	

	
	They
	________________
	over how much ________________they thought ____________________________ should have.
	

	In contrast,
	Other abolitionist
	were
	against full ___________________________and _____________________________equality.

	

	
	Some abolitionists
[antislavery reformers]
	wanted
	to____________freed African Americans to ____________to start new_________________.
	How did freed African Americans feel about colonization?

	
	They
	thought
	that this would prevent ____________________ between the races in the United States...
	


Content Questions:


What were some reasons abolitionists opposed slavery?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Contrast Question:


How did some abolitionists differ in their views toward African Americans?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Critical Thinking Question:

What do you think about the American Colonization Society’s plan to return free African Americans to Liberia?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
What problems might this plan cause for the African Americans and their families?

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Primary Source Analysis  – Point of View #1

“Appeal to Christian Women of the South,” a speech by, Angelina Emily Grimke,

New York: American Anti-Slavery Society, 1836

…But perhaps you will be ready to query, why appeal to women on this subject? We do not make the laws which perpetuate slavery. No legislative power is vested in us; we can do nothing to overthrow the system, even if we wished to do so. To this I reply, I know you do not make the laws, but I also know that you are the wives and mothers, the sisters and daughters of those who do; and if you really suppose you can do nothing to overthrow slavery, you are greatly mistaken. You can do much in every way: four things I will name. 1st. You can read on this subject. 2d. You can pray over this subject. 3d. You can speak on this subject. 4th. You can act on this subject. I have not placed reading before praying because I regard it more important, but because, in order to pray aright, we must understand what we are praying for; it is only then we can "pray with the understanding and the spirit also."…

Primary Source Analysis #2 – Point of View

Background information for TEACHER

This is an annotated text of John Hough’s A Sermon Delivered Before the Vermont Colonization Society, published by the Society in Montepelier in 1826.  Original spelling, punctuation and page citations have been retained; minor typographic errors have been corrected.

Introduction

This text by John Hough, a Congregationalist minister and professor at Middlebury College, is both antislavery and anti-black.  Hough represents the ideology of the American Colonization Society, established in 1816 with the goal of ending slavery through removal of blacks to Africa.  The Colonization Society enjoyed substantial political support, considerably more than Garissonian abolitionism.  For a standard history of the society, see P.J. Staudenraus, The African Colonization Movement, 1815-1865 (New York: Columbia University Press, 1961).


Hough asserts that there is a complete contradiction between slavery and Christian principles, and that the institution offends a Christian spirit of benevolence.  He holds that slavery offends the natural justice of the Golden Rule, and that this represents a betrayal of Christianity.  However, emancipation within the United States would not, in Hough’s opinion, be beneficial either to blacks or to US society.  He writes “the state of the free colored population of the United States, is one of extreme and remediless degradation, of gross irreligion, of revolting profligacy and, of course, of deplorable wretchedness; who can doubt, that has an eye to perceive, an intellect to appreciate and a heart to lament their condition?  Though nominally free, they are in a state of actual servility.”  (p. 8)  He continues “Not only are they degraded and ignorant, the free blacks among us are … often irreligious and profligate to the extreme.”  (pp. 9-10)  

After advancing claims concerning the prevalence of vice and criminality in the black community, Hough concludes that a deportation scheme is necessary in order to separate black and white societies.  Not only will colonization offer new opportunities for blacks, he suggests, but American black colonization of Africa will aid in civilizing and Christianizing the continent.  According to this view, Southern slave-holders would be willing to endorse an end to slavery if they could avoid the encumberance of a black population and send them to Africa, thus ending a sectional conflict in US society.  Moreover, by doing so through colonization slave-holders will avoid both the moral corruption of black slaves and the preeminent possibility of slave revolts.  For more on representation of blacks by colonization advocates, see Philip C. Wander, “Salvation Through Separation: The Image of the Negro in the American Colonization Society,”  Quarterly Journal of Speech (1971) 57:57-67.  

John Hough’s Sermon represents a nexus of antislavery and racialist thought, one where opposition to slavery emerged from a racial animus to the presence of blacks in a predominantly white society.

Primary Source Analysis  – Point of View # 2

A Sermon Delivered Before the Vermont Colonization Society, sermon by John Hough; Montepelier, Vermont, 1826.
…And here it is, that I find the first argu​ment, which I would allege in behalf of the Colonization Society, whose cause I am called this evening to plead.

1. The plan of colonization holds forth the promise of incalculable blessings to the blacks and the prospect of signal benefits to the country.

That the state of the free colored population of the United States, is one of extreme and remediless degradation, of gross irreligion, of revolting profligacy and, of course, of deplorable wretchedness; who can doubt, that has an eye to perceive, an intellect to appreciate and a heart to lament their condition?  Though nominally free, they are in a state of actual servility. They are chained down by an invincible necessity, a necessity which no one can hope to burst through, to an abject and a toilsome course of life…

2. But, secondly, it is with reference to a more extended influence and more grand results, that I would urge the claims of the Colonization Society to the approbation, the patronage and the prayers of the patriotic, the benevolent and the pious. It is believed, that, if fostered and encouraged, the plan of colonization will lead on to the entire abolition of servitude among us; that it will, at length, sever the chains of every slave and exalt to the rights and the blessings of freedom, every vassal through our country….

3. Did its beneficial influence extend no further, than I have been describing, the Colonization Society would be rich in the blessings, of which it gives us cheering promise. But, thirdly, its benefits are not confined within so narrow a sphere. It will pour the light of truth and shed the blessings of civilization, and freedom, and peace, and religion on Africa; on degraded, wronged and suffering Africa. What we do here shall be felt in another quarter of the globe, and there tell, in the diminution of the ignorance, and guilt, and misery of our species; and in exalting to intelligence, and security, and hope, and piety, and heaven multitudes of our race…

Primary Source Analysis  - Point of View #3
“Declaration of the National Anti-Slavery Convention,” article in the Liberator by William Lloyd Garrison, Philadelphia: December 14, 1833.

More than fifty-seven years have elapsed since a band of patriots convened in this place, to devise measures for the deliverance of this country from a foreign yoke. The corner-stone upon which they founded the TEMPLE OF FREEDOM was broadly this—"that all men are created equal; that they are endowed by their Creator with certain inalienable rights; that among these are life, LIBERTY, and the pursuit of happiness." At the sound of their trumpet-call, three millions of people rose up as from the sleep of death, and rushed to the strife of blood; deeming it more glorious to die instantly as freemen, than desirable to live one hour as slaves. —They were few in number—poor in resources; but the honest conviction that TRUTH, JUSTICE, and RIGHT were on their side, made them invincible.

We have met together for the achievement of an enterprise, without which, that of our fathers is incomplete, and which, for its magnitude, solemnity, and probable results upon the destiny of the world, as far transcends theirs, as moral truth does physical force.

In purity of motive, in earnestness of zeal, in decision of purpose, in intrepidity of action, in steadfastness of faith, in sincerity of spirit, we would not be inferior to them.

Their principles led them to wage war against their oppressors, and to spill human blood like water, in order to be free. Ours forbid the doing of evil that good may come, and lead us to reject, and to entreat the oppressed to reject, the use of all carnal weapons for deliverance from bondage—relying solely upon those which are spiritual, and mighty through God to the pulling down of strong holds.

Their measures were physical resistance—the marshalling in arms—the hostile array—the mortal encounter. Ours shall be such only as the opposition of moral purity to moral corruption—the destruction of error by the potency of truth—the overthrow of prejudice by the power of love—and the abolition of slavery by the spirit of repentance.

Their grievances, great as they were, were trifling in comparison with the wrongs and sufferings of those for whom we plead. Our fathers were never slaves—never bought and sold like cattle—never shut out from the light of knowledge and religion—never subjected to the lash of brutal taskmasters.

But those, for whose emancipation we are striving, —constituting at the present time at least one-sixth part of our countrymen,—are recognized by the laws, and treated by their fellow beings, as marketable commodities—as goods and chattels—as brute beasts; —are plundered daily of the fruits of their toil without redress; —really enjoy no constitutional nor legal protection from licentious and murderous outrages upon their persons; —are ruthlessly torn asunder-the tender babe from the arms of its frantic mother—the heart-broken wife from her weeping husband—at the caprice or pleasure of irresponsible tyrants; —and, for the crime of having a dark complexion, suffer the pangs of hunger, the infliction of stripes, and the ignominy of brutal servitude. They are kept in heathenish darkness by laws expressly enacted to make their instruction a criminal offence.

These are the prominent circumstances in the condition of more than TWO MILLIONS of our people, the proof of which may be found in thousands of indisputable facts, and in the laws of the slaveholding States.

NAME: ______________________               Passage Level Activity –   Point of View    -   TEACHER KEY
Directions: Review each passage.  Using evidence from each source, answer each question completely.

	What they thought, 

said, or believed?
	Point of View #1 –

“Appeal to Christian Women in the South” 

by Angelina Grimké
	Point of View #2 –

“A Sermon Delivered Before the Vermont Colonization Society” 

by John Hough
	Point of View #3 –

“Declaration of the National Anti-Slavery Convention” 

By William Lloyd Garrison

	In each passage, 

who was their intended audience?


	Southern Christian 

women
	Anti-slavery reformers 

of Vermont
	Northern abolitionist and 

Anti-slavery reformers

	In each passage, what was the motivation or principle used to help call for the end of slavery?

(Political philosophy,

Religious/moral values 

or  Colonization)
	Religious/moral values
	Colonization
	Political philosophy

	In each passage, what strategies or methods did each individual use to share their ideas in their efforts to end slavery?


	Letter to Christian Women of the South to encourage women to realize ways that they could help end slavery as mothers, Christians, and as moral individuals.
	Speech to encourage the colonization of freed African Americans
	Newspaper Article in The Liberator  (An abolitionist newspaper)/  Garrison also models his argument on the format and wording of The Declaration of Independence and The Constitution.

	Choose ONE or TWO sentences from each text that best supports the individual’s main argument or overall message – Use quotation marks
	Answers will vary
	Answers will vary
	Answers will vary


NAME: ______________________               Passage Level Activity –   Point of View     - STUDENT CHART
Directions: Review each passage.  Using evidence from each source, answer each question completely.

	What they thought, 

said, or believed?
	Point of View #1 –

“Appeal to Christian Women in the South” 

by Angelina Grimké
	Point of View #2 –

“A Sermon Delivered Before the Vermont Colonization Society” 

by John Hough
	Point of View #3 –

“Declaration of the National Anti-Slavery Convention” 

By William Lloyd Garrison

	In each passage, 

who was their intended audience?


	 
	 
	 

	In each passage, what was the motivation or principle used to help call for the end of slavery?

(Political philosophy,

Religious/moral values 

or  Colonization)
	 
	 
	 

	In each passage, what strategies or methods did each individual use to share their ideas in their efforts to end slavery?
	
	 
	

	Choose ONE or TWO sentences from each text that best supports the individual’s main argument or overall message – Use quotation marks
	
	
	


NAME: _______________________               Writing Response Activity –  STUDENT ACTIVITY
Focus Question: How did members of the anti-slavery movement have different motivations and principles in trying to end slavery?
Thesis statement:_________________________________________________________________________
________________________________________________________________________________________
Point of View (#3): Some anti-slavery reformers were motivated by the ideals of liberty and equality promoted during the American Revolution.

Specific Evidence: This can be seen in the writings of William Lloyd Garrison when he said, “  

________________________________________________________________________________________
Analysis: William Lloyd Garrison’s purpose in writing these words was ______________________________ ________________________________________________________________________________________
Point of View (#___ ): Others in the anti-slavery movement believed that  ____________________________

________________________________________________________________________________________

Specific Evidence:_______________________________________________________________________________  

________________________________________________________________________________________
Analysis: _________________________________________________ ______________________________ ________________________________________________________________________________________
Point of View (#___ ): _____________________________________________________________________

________________________________________________________________________________________

Specific Evidence:_______________________________________________________________________________  

________________________________________________________________________________________
Analysis: _________________________________________________ ______________________________ ________________________________________________________________________________________
Concluding Statement: The anti-slavery movement was __________________________________________ ________________________________________________________________________________________
