Teaching

American History

For All

A series of lessons incorporating literacy strategies for 

Mt Diablo Unified School District 

5th, 8th, and 11th grade teachers,

In partnership with

University Of California, Berkeley

History-Social Science Project

8th Grade Lesson: Women’s Rights
Karen Borowski, MDUSD 8th Grade Teacher 

Teaching American History for All

MDUSD/UCB H-SSP

8th Grade Lesson: “Women’s Rights” 
Developed by:  Karen Borowski
Teaching American History Grant Focus Question: 


How did definitions of citizenship change from the 17th century to the 20th century?

8th Grade Year-long Focus Questions:  

How did federalism shape the roles of the national and state governments?
How did the rights of citizens expand and contract during the 18th and 19th centuries?
Unit Focus:  

The Nation Expands
Unit Focus Question:


What brought about the various attempts to reform society in the early 19th century?

Unit Working Thesis:

America’s physical, economic, and demographic growth and its religious changes led to such attempts at reforming society as the temperance movement, abolition movement, prison reform, women’s rights, and urban reform.

Lesson Focus Question: 
How and why was the Declaration of Sentiments modeled after the Declaration of Independence?
Lesson Working Thesis: 



Both The Declaration of Sentiments and the Declaration of Independence describe injustices and the usurpation of power over a group of people.  The Declaration of Sentiments was modeled after the Declaration of Independence in order to show the similarities of the oppression of women by men to the oppression of the colonies by the King.

Reading Strategy:


Sentence Deconstruction

Compare and Contrast passage level 
Writing Strategy:



Utilize SOAPS format to help students collect evidence.


Paragraph frame/Assessment
Suggested Amount of Time: 
2 class periods
Textbook: Deverell, William and White, Deborah Gray. United States History: Independence to 1914. Orlando, Florida: Holt, Rinehart and Winston. 2006, Chapter 13, New Movements in America, pages 423-429.
Other Resources:



Primary source(s): Declaration of Independence, 
Stanton, ElizabethCady. “Declaration of Sentiments.” 

http://www.nps.gov/archive/wori/declaration.htm (12 July 2008)

Context of the lesson in the unit: 
This would be the second and third lesson in Section five of Chapter13.

Concept of citizenship embedded in the lesson:

At this time period in American history, women did not have the rights of citizenship extended to men.  These lessons look at early attempts at citizenship by analyzing the rationale behind the Declaration of Sentiments. 
Lesson Procedure: 
Day One:

1.  Introduction

· Remind students of previous work with the Declaration of Independence and have them turn to this in their book(page 86)

· Review with students the division of the Declaration: 

· Preamble (Introduction and statement of purpose)

· List of Grievances

· Conclusion

· Review vocabulary (see attached sheet)

2. Introduce Declaration of Sentiments

· Pass out copies of Declaration of Sentiments

· Review readings of chapter from previous day 

· Pass out the SOAP chart 

· Teacher and Students complete column for the Declaration of Independence

· Students work in pairs to complete column for Declaration of Sentiments

· Students Share out findings

3. Reading Strategy-Sentence Deconstruction

· Explain to students that we will be looking at various passages in both the Declaration of Independence and the Declaration of Sentiments to look for similarities and differences

· Pass out Sentence Deconstruction sheets 

· Students and teacher complete first line together, writing the action words in the column

· Students complete the column and the questions individually and then share out as a class

4. Reading Strategy- Compare and Contrast chart

· Pass out the compare and contrast chart

· Do the 1st passage together.  Have students highlight the similarities and differences in pairs.

· Share out with the class 

Day Two:

1. Review

· Remind students of the work done during the previous lesson on comparing the Declaration of Independence and the Declaration of Sentiments

· Have students take out Sentence Deconstruction, Compare/Contrast sheets, Declaration of Sentiments copy and Text turned to page 85 (Declaration of Independence).

2. Analyzing Primary Sources – SOAPS paper

· Tell students we are going to be looking at the two documents in more depth today

· Hand out SOAPS paper and go over the format.

· Do two examples with the class and then have partners work together to complete the chart

· On board elicit responses from groups for answers

3. Writing Strategy-Paragraph Frame/Assessment

· Review with students the expository writing requirements.  (They should have copies in their binders from the beginning of school year)

· Hand out the paragraph frame.  Tell students to use the resources they have compiled to complete thoughtful analytical responses to the prompt.

· Collect assessment.

History-Social Science Content Standards:
 8.6 Students analyze the divergent paths of the American people from 1800 to the mid-1800s and the challenges they faced, with emphasis on the Northeast. 
1. Examine the women's suffrage movement (e.g., biographies, writings, and speeches of Elizabeth Cady Stanton, Margaret Fuller, Lucretia Mott, Susan B. Anthony). 
Historical and Social Sciences Analysis Skills:
Research, Evidence, and Point of View 
1. Students detect the different historical points of view on historical events and determine the context in which the historical statements were made (the questions asked, sources used, author's perspectives). 

Historical Interpretation
1. Students explain the sources of historical continuity and how the combination of ideas and events explains the emergence of new patterns. 

Reading/Language Arts Content Standards:
2.0 Reading Comprehension (Focus on Informational Materials)
Comprehension and Analysis of Grade-Level-Appropriate Text
2.3 Find similarities and differences between texts in the treatment, scope, or organization of ideas.

Vocabulary Development

	VOCABULARY TERM
	DEFINITION / EXPLANATION

	Usurpations 


	wrongful seizures of power.



	Unalienable/inalienable


	not to be separated, given or taken away

	endowed


	provided

	tyranny
	oppressive power exerted by a government or ruler


The Declaration of Sentiments, 
Seneca Falls Conference, 1848

When, in the course of human events, it becomes necessary for one portion of the family of man to assume among the people of the earth a position different from that which they have hitherto occupied, but one to which the laws of nature and of nature's God entitle them, a decent respect to the opinions of mankind requires that they should declare the causes that impel them to such a course.

We hold these truths to be self-evident: that all men and women are created equal; that they are endowed by their Creator with certain inalienable rights; that among these are life, liberty, and the pursuit of happiness; that to secure these rights governments are instituted, deriving their just powers from the consent of the governed. Whenever any form of government becomes destructive of these ends, it is the right of those who suffer from it to refuse allegiance to it, and to insist upon the institution of a new government, laying its foundation on such principles, and organizing its powers in such form, as to them shall seem most likely to effect their safety and happiness. Prudence, indeed, will dictate that governments long established should not be changed for light and transient causes; and accordingly all experience hath shown that mankind are more disposed to suffer. while evils are sufferable, than to right themselves by abolishing the forms to which they are accustomed. But when a long train of abuses and usurpations, pursuing invariably the same object, evinces a design to reduce them under absolute despotism, it is their duty to throw off such government, and to provide new guards for their future security. Such has been the patient sufferance of the women under this government, and such is now the necessity which constrains them to demand the equal station to which they are entitled. The history of mankind is a history of repeated injuries and usurpations on the part of man toward woman, having in direct object the establishment of an absolute tyranny over her. To prove this, let facts be submitted to a candid world.

The history of mankind is a history of repeated injuries and usurpations on the part of man toward woman, having in direct object the establishment of an absolute tyrranny over her. To prove this, let facts be submitted to a candid world.

He has never permitted her to exercise her inalienable right to the elective franchise.

He has compelled her to submit to laws, in the formation of which she had no voice.

He has withheld from her rights which are given to the most ignorant and degraded men--both natives and foreigners.

Having deprived her of this first right of a citizen, the elective franchise, thereby leaving her without representation in the halls of legislation, he has oppressed her on all sides.

He has made her, if married, in the eye of the law, civilly dead.

He has taken from her all right in property, even to the wages she earns.

He has made her, morally, an irresponsible being, as she can commit many crimes with impunity, provided they be done in the presence of her husband. In the covenant of marriage, she is compelled to promise obedience to her husband, he becoming, to all intents and purposes, her master--the law giving him power to deprive her of her liberty, and to administer chastisement.

He has so framed the laws of divorce, as to what shall be the proper causes, and in case of separation, to whom the guardianship of the children shall be given, as to be wholly regardless of the happiness of women--the law, in all cases, going upon a false supposition of the supremacy of man, and giving all power into his hands.

After depriving her of all rights as a married woman, if single, and the owner of property, he has taxed her to support a government which recognizes her only when her property can be made profitable to it.

He has monopolized nearly all the profitable employments, and from those she is permitted to follow, she receives but a scanty remuneration. He closes against her all the avenues to wealth and distinction which he considers most honorable to himself. As a teacher of theology, medicine, or law, she is not known.

He has denied her the facilities for obtaining a thorough education, all colleges being closed against her.

He allows her in church, as well as state, but a subordinate position, claiming apostolic authority for her exclusion from the ministry, and, with some exceptions, from any public participation in the affairs of the church.

He has created a false public sentiment by giving to the world a different code of morals for men and women, by which moral delinquencies which exclude women from society, are not only tolerated, but deemed of little account in man.

He has usurped the prerogative of Jehovah himself, claiming it as his right to assign for her a sphere of action, when that belongs to her conscience and to her God.

He has endeavored, in every way that he could, to destroy her confidence in her own powers, to lessen her self-respect, and to make her willing to lead a dependent and abject life.

Now, in view of this entire disfranchisement of one-half the people of this country, their social and religious degradation--in view of the unjust laws above mentioned, and because women do feel themselves aggrieved, oppressed, and fraudulently deprived of their most sacred rights, we insist that they have immediate admission to all the rights and privileges which belong to them as citizens of the United States. 
Sentence Deconstruction 
	Time marker/ connector words
	Who (subject)

Participants
	Action words (verbs/ verb phrases)
	Who, What, Where

Message
	Questions or conclusions-

What connections can you make from this information?

	
	He


	
	her to exercise her inalienable right to the elective franchise
	Who is “he”? 

What is “elective franchise”?

	
	He
	
	her to submit to laws, in the formation of which she had no voice.
	What does this remind you of? 

	
	He 


	
	from her rights which are given to the most ignorant and degraded men--both natives and foreigners.
	What does “degraded” mean?

	
	He
	
	her, if married, in the eye of the law, civilly dead.
	What do they mean by “civilly dead”?

	
	He
	
	From her all right in property, even to the wages she earns her, 
	Who gets her wages?

	
	He
	
	her the facilities for obtaining a thorough education, all colleges being closed against her.
	Who else was denied an education?  Why do you think this is important?


Lesson Question: What similarities and differences can you see between the verbs in the Declaration of Sentiments and the Declaration of Independence when describing grievances? 

Sentence Deconstruction (Teacher Key)
	Time marker/ connector words
	Who (subject)

Participants
	Action words (verbs/ verb phrases)
	Who, What, Where

Message
	Questions or conclusions-

What connections can you make from this information?

	
	He


	has never permitted
	her to exercise her inalienable right to the elective franchise


	Who is “he”? 

What is “elective franchise”?

	
	He
	has compelled 
	her to submit to laws, in the formation of which she had no voice.
	What does this remind you of? 

	
	He 


	has withheld
	from her rights which are given to the most ignorant and degraded men--both natives and foreigners.
	What does “degraded” mean?

	
	He
	has made
	her, if married, in the eye of the law, civilly dead.
	What do they mean by “civilly dead”?

	
	He
	has taken
	From her all right in property, even to the wages she earns her, 
	Who gets her wages?

	
	He
	Has denied
	her the facilities for obtaining a thorough education, all colleges being closed against her.
	Who else was denied an education?  Why do you think this is important?


Lesson Question: What similarities and differences can you see between the verbs in the Declaration of Sentiments and the Declaration of Independence when describing grievance

Compare and Contrast Table

In the passages below, highlight the similarities in wording between the passages.  Write the differences in the center column.

	Declaration of Independence
	Differences
	Declaration of Sentiments

	We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.
	
	We hold these truths to be self-evident: that all men and women are created equal; that they are endowed by their Creator with certain inalienable rights; that among these are life, liberty, and the pursuit of happiness;

	That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed,

	
	that to secure these rights governments are instituted, deriving their just powers from the consent of the governed.

	Such has been the patient sufferance of these Colonies; and such is now the necessity which constrains them to alter their former Systems of Government.
	
	Such has been the patient sufferance of the women under this government, and such is now the necessity which constrains them to demand the equal station to which they are entitled.

	The history of the present King of Great Britain is a history of repeated injuries and usurpations, all having in direct object the establishment of an absolute Tyranny over these States.
	
	The history of mankind is a history of repeated injuries and usurpations on the part of man toward woman, having in direct object the establishment of an absolute tyranny over her. 


Content Question: Based on information from the chart, what did the writers of the Declaration of Sentiments feel was missing from the Declaration of Independence?

Compare and Contrast Table

(Teacher Key)
In the passages below, highlight the similarities in wording between the passages.  Write the differences in the center column.

	Declaration of Independence
	Differences
	Declaration of Sentiments

	We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.
	and women


	We hold these truths to be self-evident: that all men and women are created equal; that they are endowed by their Creator with certain inalienable rights; that among these are life, liberty, and the pursuit of happiness;

	That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed,

	among Men,
	that to secure these rights governments are instituted, deriving their just powers from the consent of the governed.

	Such has been the patient sufferance of these Colonies; and such is now the necessity which constrains them to alter their former Systems of Government.
	these Colonies
the women under this government,

to alter their former Systems of Government.
to demand the equal station to which they are entitled


	Such has been the patient sufferance of the women under this government, and such is now the necessity which constrains them to demand the equal station to which they are entitled.

	The history of the present King of Great Britain is a history of repeated injuries and usurpations, all having in direct object the establishment of an absolute Tyranny over these States.
	on the part of man toward woman
over her.

	The history of mankind is a history of repeated injuries and usurpations on the part of man toward woman having in direct object the establishment of an absolute tyranny over her. 


Content Question: Based on information from the chart, what did the writers of the Declaration of Sentiments feel was missing from the Declaration of Independence?

Women
SOAPS (Source, Occasion, Audience, Purpose, Speaker) 
	SOAPS  
	Declaration of Independence:

(Text pages 83-85)
	Declaration of Sentiments:
(Text pages 426-429)


	S-What is the

Subject? 

What is the topic of the document?


	
	

	O- What is the

Occasion?

When and where was this evidence created? 

What context or situation encouraged 

the creation of this document?
	
	

	A- Who is the

Audience? 

Who would be expected to see 

or read this piece of evidence?
	
	

	P- What is the

Purpose? 

What was this document intended to accomplish?  What was its creator’s aim?
	
	

	S- Who is the Speaker?

What person or group produced this document?

Whose perspective is being voiced?
	
	


Adapted from “Building Success Program: Participant’s Manual”  New York, The College Board, 1998.
SOAPS (Source, Occasion, Audience, Purpose, Speaker) 
(Teacher Key)

	SOAPS  
	Declaration of Independence:

(Text pages 83-85)
	Declaration of Sentiments:
(Text pages 426-429)


	S-What is the

Subject? 

What is the topic of the document?


	Declaring Independence from Great Britain by the Colonies
	Declaring Independence from men by women

	O- What is the

Occasion?

When and where was this evidence created? 

What context or situation encouraged 

the creation of this document?
	July 4, 1776

Philadelphia, Pennsylvania

Meeting of 2nd Continental Congress

Publication of Common Sense 

 British hostilities towards Americans

(Lexington, Concord, etc).
	July 19, 1848

Seneca Falls New York

First Women’s Rights Convention

Attendance by Stanton and Mott at Anti-slavery convention in London.  Lack of equal treatment there for women

	A- Who is the

Audience? 

Who would be expected to see 

or read this piece of evidence?
	King George III

People of the Colonies


	All women and men particularly Americans

Attendees at Seneca Falls Convention

	P- What is the

Purpose? 

What was this document intended to accomplish?  What was its creator’s aim?
	Formally announce that the colonies have declared independence from Great Britain


	Declares all men and women are created equal 

Makes eighteen charges against men

	S- Who is the Speaker?

What person or group produced this document?

Whose perspective is being voiced?
	Written by Thomas Jefferson, John Adams, Roger Sherman, Robert Livingston, Ben Franklin

Ratified by 2nd Continental Congress

Patriots who wanted to break away from Britain


	Elizabeth Cady Stanton and other organizers of the Seneca Falls Convention

Those who wanted to advance the rights of women


PARAGRAPH FRAME/ASSESSMENT
Topic Sentence: The Declaration of Independence and the Declaration of Sentiments list _____________________, _____________________, and _______________________ _______________________________________________________as three unalienable rights.
Evidence: The writers of the Declaration of Sentiments felt these rights were denied to them because they were_______________________.

Spec. Evidence: One argument they used to support their beliefs was that men had  ______________________________________________________________________________

______________________________________________________________________________





(Write a specific grievance from the Declaration of Sentiments)

Analysis: They felt this denied them the unalienable right of 

_______________________________________________________________,




(Choose one of the three rights you listed above)
because____________________________________________________________________________________________________________________________________________________
___________________________________________________________________________________________________________________________________________________________.
(State how and why the writers of the Declaration of Sentiments felt the grievance showed that  



were not being treated equally)
Concluding statement: ___________________________________________________________
_____________________________________________________________________________

(Sum up your paragraph by stating why the writers of the Declaration of Sentiments felt the need to include the unalienable rights in their document)

	THESIS or Topic Sentence 
	This is the last sentence in the introduction of an essay or  the first sentence in a paragraph.  It must answer the question or prompt and be the main idea of the paragraph.  It has a subject and an argument, claim, or position.  It does for a paragraph what a thesis does for an essay.

	EVIDENCE:

Reason, Detail, Facts 
	These are the details that form the backbone or core of the paragraph.  These are the FACTS, EXAMPLES, or SUPPORT. They provide the proof for the thesis.  They can be generalizations.

	SPECIFIC EVIDENCE: 

Reason, Detail, Facts 
	The specific evidence builds upon the evidence sentence by providing greater detail or a concrete example.  These are often NUMBERS, STATISTICS, QUOTATIONS, or DETAILS.  These are needed to support the generalizations and really prove the thesis. 

	ANALYSIS:
Explanation 
	This is the analysis, reasoning or commentary about the evidence and specific evidence. This is the EXPLANATION, INTERPRETATION, EVALUATION, or INSIGHT.  This answers the question: “So what?” or “Why is this significant?”.  They ensure the specific evidence, especially quotations, will be analyzed, not just dropped into the paragraph.  The analysis sentence should forge the link between the evidence and the thesis. 

	CONCLUSION or Concluding Sentence 
	This is the last paragraph in an essay or the last sentence of the paragraph.  It often restates the thesis without using key words.  It also reviews what has been proven in the paragraph and reconnects it to the thesis.  It gives a completed or finished feeling to the paragraph. 


