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11th Grade Lesson: “Immigration” 
Developed by:  Lacey Lancaster and Bryan Shaw
Teaching American History Grant Focus Question: 


How did definitions of citizenship change from the 17th century to the 20th century?
11th Grade Yearlong Focus Question:

How have the powers of the United States federal government expanded or been limited since the Civil War?

Unit Focus:  

Effects of Immigration 
Unit Focus Question:


How did immigration change and influence American society?

Unit Working Thesis:

Waves of immigration changed American society by dramatically increasing the urban population which led to ethnic diversity, racial and cultural tensions and political intervention.
Lesson Focus Question and / or Writing Prompt Question: 


 How were the experiences of immigrants from China and Europe both similar and different?
Lesson Working Thesis: 


Immigrants from China and Europe shared similarities as well as retaining distinct differences with immigrant experiences in the United States.
Reading Strategy:


Develop two text-based, primary or secondary source reading strategies:

1-sentence level deconstruction

1 passage level: cause and effect

Writing Strategy:


1- Analytical paragraph outline

1- Analyzing evidence

Suggested Amount of Time: 
Two class periods.
Textbook:
Danzer, Gerald et al. The Americans: Reconstruction to the 21st Century. Evanston, Illinois: McDougal Littell Inc., 2006, pp.254-259
Other Resources:



Primary source(s) (Your group must use at least one primary source)

Political cartoon by Thomas Nast. “Every Dog Has His Day,” Harper’s Weekly, February 8, 1879.
Context of the lesson in the unit: 
To explain how immigration influenced American culture and society.

Concept of citizenship embedded in the lesson:

Who was desired and who was excluded from citizenship in the US.
Lesson Procedure: 
Use this area to explain step by step how a teacher could approach the lesson.

Day One:

1.  Introduction

· Teacher will hand out sentence level deconstruction worksheet.
· Students will read short passage and will complete the sentence deconstruction worksheet.

· Teacher will review with students to assure accuracy and to discuss the “Questions or Conclusions” that students develop.

· Students will answer the corresponding lesson question after completion. 

· Teacher will lead discussion of student answers. 
· Teacher will lecture or discuss with students about the basic history of Chinese immigration to California.
2. Reading Strategy – Cause and Effect

· Teacher will pass out the “Compare and Contrast Reading Guide”.
· Teacher will review the focus question with the students. Teacher will encourage student to draw their own conclusions referring to the causes and affects of Chinese immigration to California.
· Students will use the reading to fill in the blanks on the worksheet.

· Teacher can have a copy on the overhead and slowly work through sheet to support students that are having difficulties.

· Students will attempt to answer the question on their own on their worksheet.

· Have students begin answering the lesson focus question on their own.
HW:  Finish answering the lesson focus question.

Day Two:

1.  Introduction 

· Have students’ think-pair-share their writings that concluded the previous lesson.

· Teacher should ask for examples to be read at loud.

2. Reading Strategy – Primary Source Analysis

· Teacher will hand out analyzing evidence worksheet.

· Students should take a few minutes looking at the image and write their first thoughts on the page.

· Teacher will solicit students’ first thoughts. 

· Teacher will guide students through answering the boxes on the back of the political cartoon (Leave the “WHY” box blank for now).

· Depending on the level of students in the class, the teacher may have to help students see everything on the page.

· It is also helpful to enlarge the image and put it on an overhead or on a slide in power point.

· Have students answer the “Why” box on the handout

2. Writing Strategy - Analytical Paragraph Outline
· Hand out the Analytical Paragraph Outline Worksheet.
· Fill out the first empty box as a class.
· Have students complete the boxes on their own.
· Teacher will go through answers as a class.

· Teacher will walk students through the Analytical paragraph outline and have students begin writing their sentences using evidence. 
HW:  Finish filling out the Analytical Paragraph Outline.
History-Social Science Content Standards:
11.2 Students analyze the relationship among the rise of industrialization, large-scale rural-to-urban migration, and massive immigration from Southern and Eastern Europe. 

1. Describe the changing landscape, including the growth of cities linked by industry and trade, and the development of cities divided according to race, ethnicity, and class. 

Historical and Social Sciences Analysis Skills:
Historical Interpretation: Students show the connections, casual and otherwise, between particular historical events and larger social, economic, and political trends and developments.

Reading/Language Arts Content Standards: Comprehension and Analysis of Grade-Level-Appropriate Text
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
2.3 Verify and clarify facts presented in other types of expository texts by using a variety of consumer, workplace, and public documents.
2.4 Make warranted and reasonable assertions about the author's arguments by using elements of the text to defend and clarify interpretations.
2.5 Analyze an author's implicit and explicit philosophical assumptions and beliefs about a subject. 

Sentence Deconstruction to Facilitate Understanding

Directions: Read the following passage and circle the verbs/verb phrases. Read the comprehension question, but do not write your answer yet. Then, fill out the chart on the following page. Once you have completed the chart, go back to the comprehension question and answer it in complete sentences.
While waves of Europeans arrived on the shores of the East Coast, Chinese immigrants came to the 
West Coast in smaller numbers. Between 1851 and 1883, about 300,000 Chinese arrived. Many 
came to seek their fortunes after the discovery of gold in 1848 sparked the California gold rush. 
Chinese immigrants helped build the nation’s railroads, including the first transcontinental line. 
When the railroads were completed, they turned to farming, mining, and domestic service. Some, 
like Fong See, started businesses. However, Chinese immigration was sharply limited by a 
congressional act in 1882.
Page 255 The Americans (2006)

Lesson Question:

What did the Chinese immigration experience offer to California?

	Time marker/

Connector words
	Subject

(Who or What is doing the action)
	Verb or

Verb phrase

(Action)


	Who, What, Where

Person or thing affected (nouns)
	Questions or Conclusions-

What questions, connections, or conclusions can you make from this information?

	
	While waves of Europeans
	arrived
	on the shores of the East Coast,


	Which shores?

How many waves?

	
	Chinese immigrants
	came to
	the west coast in smaller numbers.


	Why did they come to the west coast?

Why did they come in smaller numbers?

	Between 1851 and 1883,


	about 300,000 Chinese
	arrived.
	
	How did they arrive?

Why between those years?

	
	Many

(Chinese)
	came
	to seek their fortunes after the discovery of gold in 1848 sparked the California gold rush.


	How many?

Did they get their fortunes?

	
	Chinese immigrants
	helped build
	the nation’s railroads, including the first transcontinental line.


	How much did they help?



	Time marker/

Connector words
	Subject

(Who or What is doing the action)
	Verb or

Verb phrase

(Action)


	Who, What, Where

Person or thing affected (nouns)
	Questions or conclusions-

What questions, connections, or conclusions can you make from this information?

	When
	The railroads
	were completed,
	they (Chinese) turned to farming, mining, and domestic service.
	Why did they stop building railroads?

Why those three professions?

	Some,
	like Fong See,
	started
	businesses.
	What businesses?

Where were the businesses?

	However,
	Chinese immigration
	was sharply limited
	by a congressional act in 1882.
	Why was Chinese immigration limited?

How limited was it?

What congressional act?
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Lesson Question:

What did the Chinese immigration experience offer to California?

	Time marker/

Connector words
	Subject

(Who or What is doing the action)
	Verb or

Verb phrase

(Action)


	Who, What, Where

Person or thing affected (nouns)
	Questions or conclusions-

What questions, connections, or conclusions can you make from this information?

	
	While waves of Europeans
	arrived
	
	

	
	Chinese immigrants
	came to
	
	

	Between 1851 and 1883,


	about 300,000 Chinese
	arrived.
	
	

	
	Many

(Chinese)
	came
	
	

	
	Chinese immigrants
	helped build
	
	

	Time marker/

Connector words
	Subject

(Who or What is doing the action)
	Verb or

Verb phrase

(Action)


	Who, What, Where

Person or thing affected (nouns)
	Questions or conclusions-

What questions, connections, or conclusions can you make from this information?

	When
	The railroads
	were completed,
	
	

	Some,
	like Fong See,
	started
	
	

	However,
	Chinese immigration
	was sharply limited
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Lesson Question:

What did the Chinese immigration experience offer to California?

Anti-Asian Sentiment

Nativism also found a foothold in the labor movement, particularly in the West, where native-born workers feared that jobs would go to Chinese immigrants, who would accept lower wages. The depression of 1873 intensified anti-Chinese sentiment in California. Work was scarce, and labor groups exerted political pressure on the government to restrict Asian immigration. The founder of the Workingmen’s Party, Denis Kearney, headed the anti-Chinese movement in California. He made hundreds of speeches throughout the state, each ending with the message, “The Chinese must go!” 

In 1882, Congress slammed the door on Chinese immigration for ten years by passing the Chinese Exclusion Act. This act banned entry to all Chinese except students, teachers, merchants, tourists, and government officials. In 1892, Congress extended the law for another ten years. In 1902, Chinese immigration was restricted indefinitely; the law was not repealed until 1943.
Page 258 The Americans (2006)
	Cause
	Effect

	Because nativist members of the labor movement feared Chinese immigrants would work for lower wages

      
	They believed Chinese immigrants would take their jobs



	Because there was a depression in 1873


	Anti-Chinese sentiment was intensified in California



	Because work was scarce (nativists)


	 Exerted political pressure to restrict Asian immigration



	Because of the Chinese exclusion Act of 1882


	All Chinese immigration was severely limited

	Because of continued renewal banning Chinese immigration


	The law was not repealed until 1943




Directions: Using the text on the previous page, please fill in the blank boxes below.

Page 258 The Americans (2006)
Content Question:  

What were the political, economic, and social affects of Chinese immigration to California?
Directions: Using the text on the previous page, please fill in the blank boxes below
	Cause
	Effect

	Because nativist members of the labor movement feared Chinese immigrants would work for lower wages

      
	

	Because there was a depression in 1873


	

	
	 Exerted political pressure to restrict Asian immigration



	Because of the Chinese exclusion Act of 1882


	

	Because of continued renewal banning Chinese immigration
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Content Question: 

What were the political, economic, and social affects of Chinese immigration to California?
	Reasons


	Seek their fortunes in gold


	To improve their lives


	The escape religious persecution

Rising population

Seeking jobs

	Settlement


	West Coast

Through Angel Island

Stayed on West Coast


	Were filtered prior to admittance to the U.S.
	East Coast and would move throughout the country

	Reactions


	Chinese exclusion Act 1882


	Nativist backlash

Established ethnic communities

Literacy Tests (vetoed)
	Immigration Restriction League formed

American Protective Association 1887 – Anti-Catholic arracks


Analytical Paragraph Outline
             


            





       
      Chinese


Similar

      European
Lesson Question:


How were experiences of immigrants from China and Europe similar and different?
Analytical Paragraph Outline

Content Question: 

How were experiences of immigrants from China and Europe similar and different?
Thesis Statement: 
Immigration from China and Europe to the United States would result in both similarities and differences

Evidence (Category) 1:










Evidence (Category) 2:










Evidence (Category) 3:










Analysis: 












Concluding Statement:










Analytical Paragraph Outline
	Reasons


	
	
	

	Settlement


	
	
	

	Reactions


	
	
	


                                              


            





       
      Chinese


Similar

      European
Lesson Question:


How were experiences of immigrants from China and Europe similar and different?
Analyzing Evidence
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	WHAT & HOW

	WHAT:  Message

Inferences/Conclusions about what the source says or insight it gives
	HOW:  Evidence

Specific Evidence from Source that supports the inferred message
	Questions

About the Specific Evidence from Source AND/OR about the inferred message

	· Immigrant groups will experience prejudice 

· Chinese are not a welcomed ethnic group

· Native American is passing on his life experiences of whites

· Chinese will overtake white society


	· Through quotes in the cartoon

· Posting of anti-Chinese propaganda

· Manifest Destiny

· Native Americans go West

· Chinese go East
	· Why is the African-American background?

· What other immigrants are referenced?


	WHY:  Analysis

	How does the political cartoon illustrate the effects of Chinese and European immigration to the U.S.?

The political cartoon shows a general disdain towards Chinese immigrants, Native-Americans, and other non-desirable European groups while depicting desirable European immigrants in a more acceptable light. The anti-Chinese graffiti on the wall depicts general feelings towards Chinese immigrants. The non-desirable Europeans are seen through anti-Irish as well as anti-Dutch depictions on the wall. After through analysis of the cartoon, one comes to an understanding of the general feelings of American nativist feelings with regards to immigration.



Analyzing Evidence
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	WHAT & HOW

	WHAT:  Message

Inferences/Conclusions about what the source says or insight it gives
	HOW:  Evidence

Specific Evidence from Source that supports the inferred message
	Questions

About the Specific Evidence from Source AND/OR about the inferred message

	
	
	


	WHY:  Analysis

	How does the political cartoon illustrate the effects of Chinese and European immigration to the U.S.?




� � Thomas Nast, “Every Dog Has His Day,” Harper’s Weekly, February 8, 1879.





� Thomas Nast, “Every Dog Has His Day,” Harper’s Weekly, February 8, 1879.





