American Democracy in Word and Deed
MDUSD/UCB H-SSP

11th Grade Lesson: “Great Depression - Exodus” 
Developed by:  Karna Cruz, Maureen Allan, Margaret Ljepava, Sol Henik
Teaching American History Grant Focus Question: 


How have the words and deeds of people and institutions shaped democracy in the U.S.?
Grant Yearly Theme: Cultural/Intellectual
History-Social Science Standard/s: 11.6.3 
Unit Topic:  Great Depression 
Lesson Focus Question: 



How were the Dust Bowl farmers impacted by the Great Depression?   

Lesson Teaching Thesis: 



During the Great Depression, Dust Bowl farmers were impacted through terrible storms, migration movements to Pacific Coast States, and hostile attitudes towards these farmers. 
Reading and Writing Strategy/ies:


· READING Strategy: 
· Primary Source Analysis, Point of View Analysis, Evidence/Argument Development
· WRITING Strategy: 

· Developing Thesis statements, Choosing Evidence, Working with Analysis
Lesson Assessment:

Students will analyze primary source documents related to the Dust Bowl and the Depression by answering the focus question in paragraph form.
Suggested Amount of Time: 

2 Hours
Textbook:
Danzer, Gerald et al. The Americans: Reconstruction to the 21st Century. Evanston, Illinois: McDougal Littell Inc., 2006, Chapter 14 Section 2 pp. 474
Primary Source Citation:
Bennett, Hugh Hammond. Soil Conservation (New York: McGraw-Hill Book Co. 1939), v-vii, 1-3,5-6
Lange, Dorothea. Migrant Mother,  Popular Photography, Feb. 1960

Magurn, Effie Ball. Letter to President Roosevelt, 1940, Oakland Museum Collection
Steinbeck, John. The Grapes of Wrath, New York, The Viking Press-James Lloyd, 1939
Context of the lesson in the unit:  

This lesson is set in the context of Chapter 14 in The Americans. Prior to the lesson, students may have studied the Stock Market Crash of 1929 and the causes of the Great Depression. This lesson continues to show the adversity and hardships that many Americans faced during the Great Depression. 
Lesson Procedure: 
1.  Introduction

· Students will have already studied the Stock Market Crash and many of the causes of the Great Depression
· Students will have read Ch.14.2 page 474 for homework
· Teacher will ask, “What was the Dust Bowl?” and have students respond in notebooks/on binder paper.
2. Writing Strategy (analyzing photographs)
· Students will receive warm-up, Great Depression Photographs. Have students analyze the photographs using the Analyzing Art organizer. In pairs, have students discuss and fill in the “I see” column together, and then discuss the “It tells me” column together. Students can fill in the “I wonder” column on their own, or with their partner. Teacher will debrief the warm-up with class discussion after each photograph. 
3. Reading Strategy (sentence deconstruction/analyzing bias)
· Students will receive two contrasting viewpoints. Upon reading both, students will deconstruct the reading by filling in the message columns of the worksheet. 

· Students will then answer the content question: “How does diction impress upon the reader their viewpoint?”
4. Reading Strategy (Evidence, Analysis, Relevance; EAR)

· Pass out Hugh Hammond Bennett’s “Soil Conservation” primary source document and have students read together in small groups, or together as a class. Students will answer the focus question: “How were the Dust Bowl farmers impacted by the Great Depression” after they have filled in the EAR worksheet. 
Homework: Have students finish their analytical focus question paragraph.
History-Social Science Content Standards:
11.6.3

Students analyze the different explanations for the Great Depression and how the New Deal fundamentally changed the role of the federal government.

3. Discuss the human toll of the Depression, natural disasters, and unwise agricultural practices and their effects on the depopulation of rural regions and on political movements of the left and right, with particular attention to the Dust Bowl refugees and their social and economic impacts in California.
Historical and Social Sciences Analysis Skills:
Historical Research, Evidence, and Point of View
1. Students distinguish valid arguments from fallacious arguments in historical interpretations.

2. Students identify bias and prejudice in historical interpretations. 
Historical Interpretation

1. Students interpret past events and issues within the context in which an event unfolded rather than solely in terms of present-day norms and values. 
2. Students understand the meaning, implication, and impact of historical events and recognize that events could have taken other directions. 

Common Core State Standards:
Reading: Informational Text

RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text

Writing:
W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

Speaking and Listening:
SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

Language

L.11-12.3. Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

ANALYZING ART







Name: ___________________

	Visual Analysis Worksheet

	Title of Image:  

Artist:

Media:
	I see ….
	It tells me …..
	I wonder …..
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	WHY:  Analysis

	These photographs show……..

(In a well constructed paragraph answer the following question, “How were the Dust Bowl Farmers impacted by the Great Depression?” using the information you garnered from looking at the preceding photographs.)
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Photo by Dorothea Lange, Mills, New Mexico, 1935
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Chamber of Commerce 1930s Billboard 
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The photograph that has become known as "Migrant Mother" is one of a series of photographs that Dorothea Lange made in February or March of 1936 in Nipomo, California.

In 1960, Lange gave this account of the experience:  
I saw and approached the hungry and desperate mother, as if drawn by a magnet. I do not remember how I explained my presence or my camera to her, but I do remember she asked me no questions. I made five exposures, working closer and closer from the same direction. I did not ask her name or her history. She told me her age, that she was thirty-two. She said that they had been living on frozen vegetables from the surrounding fields, and birds that the children killed. She had just sold the tires from her car to buy food. There she sat in that lean- to tent with her children huddled around her, and seemed to know that my pictures might help her, and so she helped me. There was a sort of equality about it. (From: Popular Photography, Feb. 1960).
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Dorothea Lange photo, Migrant workers, 1935

Contrasting Viewpoints
(Read both)
“And then the dispossessed were drawn west—from Kansas, Oklahoma, Texas, New Mexico; from Nevada and Arkansas, families, tribes, dusted out, tractored out.  Carloads, caravans, homeless and hungry; twenty thousand and fifty thousand and a hundred thousand and two hundred thousand.  They streamed over the mountains, hungry and restless—restless as ants, scurrying to find work to do—to lift, to push, to pick, to cut—anything, any burden to bear, for food.  The kids are hungry.  We got no place to live…”

--John Steinbeck, The Grapes of Wrath, 1939

“These ‘share-croppers’ are not a noble people looking for a home and seeking an education for their children.  They are unprincipled degenerates looking for something for nothing… California will be ruined if farming is left to them.  Please do not put these vile people at my door.”





--Mrs. Effie Ball Magurn to President Roosevelt





   Tulare County, 1940

NAME_________________________________
	Signal Words

Debate/perspective/message/bias

	Saying, thinking, feeling verbs:  argued, believed, responded

Signal words: however, also, furthermore, that, according to


	What they thought, said or believed about (Point of View): 
	Diction (Key Words)
	Tone (author’s attitude toward subject matter)

Use saying, thinking, feeling verbs
	Literary Terms
	Impact on Dust Bowl farmers

	1) Steinbeck


	
	
	
	

	2) Magurn Letter
	
	
	
	


Question:  How do the writers/speakers use diction, tone and literary terms to impose their bias on the reader?

NAME___ANSWER KEY_________________
	Signal Words

Debate/perspective/message/bias

	Saying, thinking, feeling verbs:  argued, believed, responded

Signal words: however, also, furthermore, that, according to


	What they thought, said or believed about (Point of View): 
	Diction (Key Words)
	Tone (author’s attitude toward subject matter)

Use saying, thinking, feeling verbs
	Literary Terms
	Impact on Dust Bowl farmers

	1) Steinbeck

Disposed were drawn west

Dusted out, tractored out

Carloads, caravans etc

Streamed out over the mountains

Restless as ants


	Dispossessed

Homeless and hungry

Streamed

Scurrying

Work 

To lift, to push, to pick, to cut

Burden

Bear

No place
	Compassionate

Admiring


	Alliteration

Parallel structure

Imagery

Metaphor

Simile
	Viewed as people affected by circumstances.

People whose desparate situation turned them into “animals”.



	2) Magurn Letter


	Not “noble”

Unprincipled

Degenerates

Nothing

Ruined

Vile


	Contemptuous

Disparing

Superior


	
	Blaming the farmers for their difficulties.  Clearly making them feel like outsiders, separate from society.




Question:  How do the writers/speakers use diction and tone to impose their bias on the reader?

Steinbeck uses diction and imagery to convey his sympathy and admiration for the “dispossessed” to the reader.

Magurn uses the diction to demean and demonize the farmers.

Debate/perspective/message/bias Exercise - Literary Terms List

Tone/Attitude Words

1.        accusatory-charging of wrong doing
2.        apathetic-indifferent due to lack of energy or concern
3.        awe-solemn wonder
4.        bitter-exhibiting strong animosity as a result of pain or grief
5.        cynical-questions the basic sincerity and goodness of people
6.        condescension; condescending-a feeling of superiority
7.        callous-unfeeling, insensitive to feelings of others
8.        contemplative-studying, thinking, reflecting on an issue
9.        critical-finding fault
10.     choleric-hot-tempered, easily angered
11.     contemptuous-showing or feeling that something is worthless or lacks respect
12.     caustic-intense use of sarcasm; stinging, biting
13.     conventional-lacking spontaneity, originality, and individuality
14.     disdainful-scornful
15.     didactic-author attempts to educate or instruct the reader
16.     derisive-ridiculing, mocking
17.     earnest-intense, a sincere state of mind
18.     erudite-learned, polished, scholarly
19.     fanciful-using the imagination
20.     forthright-directly frank without hesitation
21.     gloomy-darkness, sadness, rejection
22.     haughty-proud and vain to the point of arrogance
23.     indignant-marked by anger aroused by injustice
24.     intimate-very familiar
25.     judgmental-authoritative and often having critical opinions
26.     jovial-happy
27.     lyrical-expressing a poet’s inner feelings; emotional; full of images; song-like
28.     matter-of-fact--accepting of conditions; not fanciful or emotional
29.     mocking-treating with contempt or ridicule
30.     morose-gloomy, sullen, surly, despondent
31.     malicious-purposely hurtful
32.     objective-an unbiased view-able to leave personal judgments aside
33.     optimistic-hopeful, cheerful
34.     obsequious-polite and obedient in order to gain something
35.     patronizing-air of condescension
36.     pessimistic-seeing the worst side of things; no hope
37.     quizzical-odd, eccentric, amusing
38.     ribald-offensive in speech or gesture
39.     reverent-treating a subject with honor and respect
40.     ridiculing-slightly contemptuous banter; making fun of
41.     reflective-illustrating innermost thoughts and emotions
42.     sarcastic-sneering, caustic
43.     sardonic-scornfully and bitterly sarcastic
Hugh Bennett Hammond Insists on Soil Conservation 1939
… Both the march of land occupation and the ensuing national development were accompanied…by a prodigious wastage of the resources with which nature originally stocked the land. The white inhabitants of this country, in their “conquest of the wilderness” and their “subjugation of the West,” piled up a record of heedless destruction that nearly staggers the imagination. Slopes once clothed with mighty forests now lie bare and stark. Formerly rich lands are riddled with gullies. Level plains country that once supported lush stands of native “short” grasses is overgrown with weeds or covered with shifting sands left in the wake of dust storms.


…the plain truth is that Americans, as a people, have never learned to love the land and to regard it as an enduring resource. They have seen it only as a field for exploitation and a source of immediate financial return. In the days of expanding frontier it was customary, when land was washed, cropped, or grazed to a condition of impoverishment, to pull up stakes and move on to fresher fields and greener pastures. Today such easy migration is no longer possible. The country has expanded to the full limits of its boundaries, and erosion is causing a progressive shrinkage of the tillable area. The early frontier psychology of land treatment must be abandoned once and for all. In its place a new frontier has appeared. A restricted area of land—an indispensable area, subject to  still further restriction by the inroads of uncontrolled erosion—has taken the place of a former abundance of land. Now, man must move rapidly over this diminishing area in order to clear away not trees or prairie grasses but old methods of wasteful land use and substitute therefore new methods of conservation that will provide security for the soil and for those living by the soil….


…National action may be led and aided by the government, but the soil must be conserved ultimately by those who till the land and live by its products. Without a widespread recognition of this latter responsibility, any governmental program of soil conservation must be doomed to eventual futility and failure.

From hugh Hammond Bennett, Soil Conservation (New York:McGraw-Hill Book Co, 1939), v-vii,1-3,5-6,8-9,11-15.

Ed. Thomas G. Patterson, Major Problems in the History of the American West 2nd ed., (Boston, Massachuesetts:Houghton Mifflin Co.), 1997, 396-397

Hugh Bennett Hammond Insists on Soil Conservation 1939

Focus Question: How were Dust Bowl farmers impacted by the Great Depression?
	Evidence
	Analysis
	Relevance

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Answer:
Hugh Bennett Hammond Insists on Soil Conservation 1939

Focus Question: How were Dust Bowl farmers impacted by the Great Depression? (KEY)
	Evidence
	Analysis
	Relevance

	were accompanied…by a prodigious wastage of the resources…
	Hammond accused farmers of wasting the resources found on the land.
	The government blamed the Dust Bowl storms on the American farmers in that area.

	Slopes once clothed with mighty forests now lie bare and stark. Formerly rich lands are riddled with gullies.
	Forests and valleys were ruined by the storms.
	The devastation of the American farmers’ land became extreme during this period.

	“short” grasses is overgrown with weeds or covered with shifting sands left in the wake of dust storms.
	The dust storms swept through the area and ripped out the grasslands holding the soil down.
	The small growth over the land was not enough to hold the soil down in the wake of the dust storms.

	… it was customary, when land was washed, cropped, or grazed to a condition of impoverishment, to pull up stakes and move on to fresher fields and greener pastures
	Farmers moved frequently once the resources on their land became exhausted.
	Farmers’ methods played a large role in the severity of the dust bowl because they did not take care of the land.

	**such easy migration is no longer possible.
	People could not escape their problems by leaving.
	The government discouraged the migration of farmers. (Hammond is a government official hired by FDR)

	National action may be led and aided by the government, but the soil must be conserved ultimately by those who till the land and live by its products
	The government could help the farmers, but they also had to help the land.
	The government would provide aid, but the American farmer needed to accept the responsibility of conservation of land resources.


Answer:  American farmers lost their livelihoods through the Dust Bowl storms. The government discouraged the migration movement and instead focused on encouraging and aiding soil conservation, while blaming the American farmers for exhausting America’s resources.
Name. _____________________











