American Democracy in Word and Deed

MDUSD/UCB H-SSP

11th Grade Lesson: “The Second Great Awakening, Abolitionism and Women’s Rights” 

Developed by:  Michael Clause, Jenna Diestler and Sol Henik
Teaching American History Grant Focus Question: 


How have the words and deeds of people and institutions shaped democracy in the U.S.?
11th Grade Yearlong Focus Question:

2009-2014 Grant Question:  
2006-2010 Grant Question: How have the powers of the United States federal government 
expanded or been limited since the Civil War?

Unit Focus:  

America’s Beginnings to 1877/ Review
Unit Focus Question:

How did events pertaining to states’ rights versus the federal government shape our nation?

Unit Working Thesis:

Urbanization and industrialization triggered reform projects directed toward workers, consumers, citydwellers, and voters. At the same time, however, Reconstruction-era reforms were reversed with the establishment of the Jim Crow system.  

Lesson Focus Question: 


What was the Second Great Awakening and how did it inspire social and political reform?
Lesson Working Thesis: 


The Second Great Awakening was a widespread Christian revival movement that inspired and enabled the abolitionist and women’s suffrage movements. 
Reading and Writing Strategy/ies:


· READING Strategy: 
· Sentence Level Deconstruction

· Discussion Questions
· WRITING Strategy: 
· Primary Source Analysis
Suggested Amount of Time: 

2 days
Textbook:
Danzer, Gerald et al. The Americans: Reconstruction to the 21st Century. Evanston, Illinois: 
McDougal Littell Inc., 2006, p 145. 
Primary Source Citation:
Lincoln, Jarius [ed.] Anti−Slavery Melodies: for The Friends of Freedom. The Hingham Anti−Slavery 
Society. Words by A.G. Duncan. (Hingham, [Mass.]: Elijah B. Gill, 1843), 28−29.
Luisi-Potts, Billie. “The Second Great Awakening, Abolition and the Rise of Women’s Rights in Seneca 
County.”  Lodi Historical Society, Lodi NY. 



http://www.lodihistoricalsociety.com/node/133
Ohio History Central, "Charles Finney". Ohio Historical Society. July 1, 2005 
<http://www.ohiohistorycentral.org/entry.php?rec=142>.

Smith, Samuel Francis. “My Country ‘tis of Thee.” 1832, Public Domain.
Context of the lesson in the unit (and its connection to American Democracy in Word and Deed): 
This lesson is set in the context of Chapter 3 in The Americans. Prior to the lesson, students may have studied the Manifest Destiny and the Mexican American War.  This lesson is an introduction to the social reform era of the early 1800s, and can be used as a precursor to further lessons on abolitionism and the Women’s Suffrage Movement.  This lesson may follow the Andrew Jackson UC Berkeley Teaching American History for All grant lesson. 
Lesson Procedure: 
Day 1: 

1.  Introduction

· Ask students: “What is a religious revival?” and have students respond in notebooks/ on binder paper. Lead discussion on revivals and review First Great Awakening with students. 

2. Reading Strategy: Sentence Level Deconstruction

· Have students turn to page 145 in The Americans textbook and read section on the Second Great Awakening or pass out page 5 of lesson. 

· Hand out Sentence Deconstruction chart (p. 6-7 for students; p 8-9 teacher key).  Students can work in pairs or groups to fill in the message column of the Sentence Level Deconstruction worksheet. 

· Discuss the content question: “What was the Second Great Awakening and how did it impact the American public?”
3. Writing Strategy: Analyzing Paintings

· Pass out paintings from the Great Awakening to students, pages 11-14.  

· Have students analyze the paintings using the Analyzing Art organizer. In small groups, have students discuss and fill in the “I see” column together, and then discuss the “It tells me” column together.  Students can fill in the “I wonder” column on their own, or with the larger group.

4. Reading  Strategy: Discussion Questions

· Pass out Charles Finney Biography and have students read together in small groups, or together as a class.  Vocabulary is bolded in the text.  

· Students should use their background knowledge from the textbook and the photographs to answer the questions.

5. Homework: Students can finish any questions on Charles Finney that were not finished in class. 

Day 2: 

1.  Introduction

· Opening prompt: “What was the Great Awakening?”  Review with students the components and major leaders of the Great Awakening. 

2. Reading Strategy: Discussion Questions 

· Direct students to read the excerpt from the article “The Second Great Awakening, Abolition, and the Rise of Women’s Rights in Seneca County.”  Have students read questions individually to use in a larger group discussion. 
3. Writing Strategy: Analyzing a primary source 
· Pass out “My Country ‘tis of Thee” to students and have students read through the hymns on their own.  Lead a discussion with students about the differences between the hymns (i.e. why were they  written, when were they written, etc).

· Pass out “Compare and Contrast” organizer and have students fill in the similarities and differences between the two versions of “My Country ‘tis of Thee.”

· Pass out the “Compare and Contrast” writing activity and have students identify which words show a comparison and which words show a contrast.  

· Have students write a compare and contrast paragraph, using the sentence starters provided. 
4. Homework:  Have students finish their analytical paragraph.   

History-Social Science Content Standards:

11.3 Students analyze the role religion played in the founding of America, its lasting moral, social, and political impacts, and issues regarding religious liberty. 

1. Describe the contributions of various religious groups to American civic principles and social reform movements (e.g., civil and human rights, individual responsibility and the work ethic, antimonarchy and self-rule, worker protection, family-centered communities). 

2. Analyze the great religious revivals and the leaders involved in them, including the First Great Awakening, the Second Great Awakening, the Civil War revivals, the Social Gospel Movement, the rise of Christian liberal theology in the nineteenth century, the impact of the Second Vatican Council, and the rise of Christian fundamentalism in current times. 

Historical and Social Sciences Analysis Skills:

Chronological and Spatial Thinking

1. 
Students compare the present with the past, evaluating the consequences of past events and decisions and determining the lessons that were learned.
Historical Interpretation

   
1. 
Students show the connections, causal and otherwise, between particular historical 


events and larger social, economic, and political trends and developments.

2. 
Students recognize the complexity of historical causes and effects, including the limitations on determining cause and effect.

3. Students interpret past events and issues within the context in which an event 

unfolded rather than solely in terms of present-day norms and values.

4. Students understand the meaning, implication, and impact of historical events and 

recognize that 
events could have taken other directions.

Reading/Language Arts Content Standards:
Comprehension and Analysis of Grade-Level Appropriate Text
2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
2.4 Make warranted and reasonable assertions about the author's arguments by using elements of the text to defend and clarify interpretations.
2.5 Analyze an author's implicit and explicit philosophical assumptions and beliefs about a subject. 
Narrative Analysis of Grade-Level-Appropriate Text
3.2 Analyze the way in which the theme or meaning of a selection represents a view or comment on life, using textual evidence to support the claim.
Literary Criticism
3.8 Analyze the clarity and consistency of political assumptions in a selection of literary works or essays on a topic (e.g., suffrage, women's role in organized labor). (Political approach)
3.9 Analyze the philosophical arguments presented in literary works to determine whether the authors' positions have contributed to the quality of each work and the credibility of the characters. (Philosophical approach).

“The Second Great Awakening was a wide-spread Christian movement to awaken religious sentiments that lasted from the 1790s to the 1830s. The primary forum for the movement was the revival meeting, where participants attempted to revive religious faith through impassioned preaching. Revival meetings might last for days as participants studied the Bible, reflected on their lives, and heard emotional sermons. Revivalism had a strong impact on the American public. According to one estimate, in 1800 just 1 in 15 Americans belonged to a church, but by 1850 1 in 6 was a member.” 














page 145, The Americans (2006). 

Lesson Question: What was the Second Great Awakening and how did it impact the American public?
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Name:___________________

	Visual Analysis Worksheet

	Title of Image:  

Artist:


	I see ….
	It tells me …..
	I wonder …..

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


	WHY:  Analysis

	These paintings tell me that… 



Religious Exuberance
Emotional exuberance was characteristic of evangelical religion in both the white and black communities in the first half of the nineteenth century. 

Watercolor by John Lewis Krimmel
The Metropolitan Museum of Art, Rogers Fund, 1942 (194)
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Jerking Exercise
Lorenzo Dow (1777-1834) was a spellbinding but eccentric traveling Methodist evangelist who could still a turbulent camp meeting with "the sound of his voice or at the sight of his fragile but awe-inspiring presence." Dow's audiences often exhibited unusual physical manifestations under the influence of his impassioned preaching.

Engraving by Lossing-Barrett, from 
Samuel G. Goodrich, Recollections of a Lifetime. 
Copyprint. New York: 1856 General Collections, Library of Congress (195) 
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The Shakers
The Shakers, or the United Society of Believers in Christ's Second Coming, were founded by "Mother Ann Lee, a stalwart in the "Shaking Quakers" who migrated to America from England in 1774. American Shakers shared with the Quakers a devotion to simplicity in conduct and demeanor and to spiritual equality. They "acquired their nickname from their practice of whirling, trembling or shaking during religious services." The Shakers used dancing as a worship practice. They often danced in concentric circles and sometimes in the style shown here. Shaker emissaries from New York visited Kentucky in the early years of the nineteenth century to assess the revivals under way there and made a modest number of converts. 

Stipple and line engraving, drawn from life.
Prints and Photographs Division, Library of Congress (196)
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Woman Preacher of the A.M.E. Church
The black churches were graced by eloquent female preachers from their earliest days, although there was, as in the white churches, resistance in many quarters to the idea of women preaching the Gospel.

Engraving by P. S. Duval,
after a painting by Alfred Hoffy, Philadelphia, 1844
Prints and Photographs Division,
Library of Congress (191)
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Charles Finney 1792-1875  

Charles Grandison Finney was a Presbyterian minister who became an important figure in the Second Great Awakening. His influence during this period was enough that he has been called "The Father of Modern Revivalism".        

In addition to becoming a popular Christian evangelist, Finney was involved with the abolitionist movement and frequently denounced slavery from the pulpit.        

Finney was known for his innovations in preaching and religious meetings, such as having women pray in public meetings of mixed gender, development of the "anxious seat" (a place where those considering becoming Christians could come to receive prayer), and public censure of individuals by name in sermons and prayers. He was also known for his use of extemporaneous preaching. 

For 6 months, Finney preached nearly every night and 3 times on Sunday. These prayer meetings resulted in the following:

a) simultaneous prayer meetings sprang up all over town in homes and churches.
b) businessmen closed up early to pray with families.
c) women went door to door to pray for troubled souls.
d) observers noted you couldn't go upon the street without hearing talk of religion.
The message had social effects as well: 

a) the prayer meetings diverted town leaders from their recent bickering over the Sabbath.
b) the desire to save souls pulled the churches together in common cause.
c) a fragmented community was healed & was collectively regenerated.
d) the doctrine of perfectibility gave new life to women’s roles as a moral force in the home.

[image: image5.png]



Source: Ohio History Central, "Charles Finney". Ohio Historical Society. July 1, 2005 <http://www.ohiohistorycentral.org/entry.php?rec=142>. 
Answer the following questions completely:

1. Define the following words: 
i. evangelist
ii. abolitionist

iii. censure 

iv. sermons 

v. extemporaneous

2. Read the following three quotes that were used in Finney’s sermons. According to his quotes, what conclusion can you make as to how he viewed “freedom?”
i. “No government is lawful or innocent that does not recognize the moral law as the only universal law, and God as the Supreme Lawgiver and Judge, to whom nations in their national capacity, as well as individuals, are amenable.”
ii. “Unless the will is free, man has no freedom; and if he has no freedom he is not a moral agent, that is, he is incapable of moral action and also of moral character.”
iii. “The moral law of God is the only law of individuals and of nations, and nothing can be rightful government but such as is established and administered with a view to its support.”

3. What universal laws did Finney feel everyone should enjoy?
4. In what ways did Finney promote the role of the woman?
5. Write 3-5 sentences on how sermons like that of Finney, inspired/enabled the abolitionist and women’s suffrage movements… use specific examples from your reading.

Excerpt from:

 “THE SECOND GREAT AWAKENING, ABOLITION 

AND THE RISE OF WOMEN'S RIGHTS IN SENECA COUNTY 

By: Billie Luisi-Potts
Of the [National Women’s Hall of Fame] 19th century inductees, whom most people associate with the rise of women’s rights, every one has an anti-slavery activism story as well. Many were radical abolitionists: Angelina Grimké Weld and Sarah Grimké, South Carolina born women who left the south and became immediatist abolitionist speakers and writers, Quaker Minister Lucretia Mott, Harriet Tubman, Mrs. Stanton, Mrs. Bloomer, Sojourner Truth, the ‘notorious’ Fanny Wright, Lydia Maria Child, Susan B. Anthony, who did a stint on the paid agency circuit, a public speaking abolitionist firebrand in her own right, Ernestine Rose, Paulina Wright Davis, Josephine St. Pierre Ruffin. 

They wove a 19th century web, an internet of allies and families. Imagine a great web from Maine to Philadelphia, encompassing Boston, New York City, and spanning west to the Ohio Valley and Michigan. They had no telephones, no radios, no electronic communication. They did write voluminously, letters to one another, to newspapers, to conventions and gatherings. When anti-slavery activists began to speak at meetings, their words were written down, published and passed along. Those who were not literate such as Sojourner Truth and Harriet Tubman, were read to by friends, relatives, and in later years as African-American literacy expanded, often by children. Martha Coffin Wright and Lucretia Mott wrote letters that were passed around their entire extended family. Early in the century, the telegraph had not yet arrived, but the web of friends and trusted kin was in touch.

These women and their abolitionist male allies were almost all participants in the ardent religious movement that swept central and western New York, and the nation, which we have come to call the Second Great Awakening. This passionate and fierce religious movement preached immediate conversion and free grace and told audiences that humanity was perfectible. Thousands were moved from seeing themselves as unworthy, mean, steeped in original sin, and condemned to a long and hard road to salvation, to seeing themselves as part of a chosen nation, optimistic, with a faith in perfection, to valuing their own religious experience. In the 1820s, Radical American Quakers such as the Hicksites, advocated a return to early Quaker simplicity, following one’s own Inner Light, pursuing peace, and opposing slavery. The British Quaker Elizabeth Heyrick published her pamphlet, Immediate, Not Gradual Abolition in 1824, which became well known on both sides of the Atlantic. Thousands of people were spurred to a great drive to move into a troubled world and help perfect society and all of humankind. They set out to create the ‘benevolent empire’ envisioned by Charles Grandison Finney, the most renowned evangelical preacher of the time. The reform movements of abolition and women’s rights of the 19th century were fueled by the religious energy, doctrines and techniques of Finney and those he influenced.

Source: Luisi-Potts, Billie. “The Second Great Awakening, Abolition and the Rise of Women’s Rights in Seneca County.”  Lodi Historical Society, Lodi NY.

http://www.lodihistoricalsociety.com/node/133

Questions for Discussion

1. How did women spread their ideas in the 19th century?

2. What did abolitionists and women’s rights advocates have in common?

3. How did the Second Great Awakening influence the abolition and women’s rights movements? 

Questions for Discussion (Teacher Key)

1. How did women spread their ideas in the 19th century?

Women spread their ideas through speaking networks and letters.  Friends and family often read letters out loud to people that could not read. 

2. What did abolitionists and women’s rights advocates have in common?

Many women became women’s rights advocates in order to spread their abolitionist ideas.  Both women’s rights advocates and abolitionists were greatly influenced by the Second Great Awakening. 

3. How did the Second Great Awakening influence the abolition and women’s rights movements? 

The Second Great Awakening spread Christian ideas of equality, peace and the perfectibility of human beings. The Second Great Awakening also created the speaking network that allowed other reformers to spread their ideas. 

My Country ‘tis of Thee 

by A.G. Duncan

1. My country! ’tis of thee,

Stronghold of slavery,

Of thee I sing:

Land where my fathers died,

Where men man’s rights deride,

From every mountainside,

Thy deeds shall ring.
2. My native country! thee,

Where all men are born free,

If white their skin:

I love thy hills and dales,

Thy mounts and pleasant vales,

But hate thy negro sales,

As foulest sin.
3. Let wailing swell the breeze,

And ring from all the trees,

The black man’s wrong;

Let every tongue awake,

Let bond and free partake,

Let rocks their silence break,

The sound prolong.
4. Our Father’s God! To thee,

Author of Liberty,

To thee we sing;

Soon may our land be bright,

With holy freedom’s right,

Protect us by they might,

Great God, our King.
Source: Lincoln, Jarius [ed.] Anti−Slavery Melodies: for The Friends of Freedom. The Hingham Anti−Slavery Society. Words by A.G. Duncan. (Hingham, [Mass.]: Elijah B. Gill, 1843), 28−29.
My Country ‘tis of Thee

By Samuel Francis Smith

1. My country, 'tis of thee, 

Sweet land of liberty, 

Of thee I sing; 

Land where my fathers died, 

Land of the pilgrims' pride, 

From every mountainside 

Let freedom ring! 

2. My native country, thee, 

Land of the noble free, 

Thy name I love; 

I love thy rocks and rills, 

Thy woods and templed hills; 

My heart with rapture thrills, 

Like that above. 

3. Let music swell the breeze, 

And ring from all the trees 

Sweet freedom's song; 

Let mortal tongues awake; 

Let all that breathe partake; 

Let rocks their silence break, 

The sound prolong. 

4. Our fathers' God to Thee, 

Author of liberty, 

To Thee we sing. 

Long may our land be bright, 

With freedom's holy light, 

Protect us by Thy might, 

Great God our King. 

Source: Smith, Samuel Francis. “My Country ‘tis of Thee.” 1832, Public Domain. 
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Lesson Question:  How do the changes in A.G. Duncan’s hymn describe the sentiment of the abolitionists?
TEACHER KEY

NAME_________________________
Compare and Contrast Table

	
	Similarities Between Hymns
	Differences Between Hymns

	First Verse
	My country ‘tis of thee

Land where my fathers died
	“Stronghold of slavery” versus “Sweet land of liberty”

	Second Verse
	My native country, thee
	“Where all men are born free if white their skin” versus “Land of the noble free”

	Third Verse
	Let rocks their silence break the sound prolong
	“Let wailing swell the breeze” versus “Let music swell the breeze”

	Fourth Verse
	Our father’s God to Thee, Author of Liberty, to thee we sing
	“Soon may our land be bright” versus “Long may our land be bright”


Lesson Question:  How do the changes in A.G. Duncan’s hymn describe the sentiment of the abolitionists?
Name__________________________

Compare and Contrast Writing Activity: Using Signal or Cue Words

Words that show a Compare OR Contrast relationship


· What transition words reveal a comparison and which reveal a contrast?  

Directions: Write a compare and contrast paragraph using the sentence starters and transition words above.

Both versions of “My Country ‘tis of Thee” ____________________________________________
________________________________________________________________________________.
However, Samuel Francis Smith’s version of “My Country ‘tis of Thee” ________________________________________________________________________________
________________________________________________________________________________.

In contrast, A.G. Duncan’s version of the hymn__________________________________________
________________________________________________________________________________
________________________________________________________________________________.

In addition, the hymns differ in ______________________________________________________
________________________________________________________________________________
_______________________________________________________________________________.

The purpose of Samuel Francis Smith’s hymn was to _____________________________________
________________________________________________________,while the purpose of A.G. 
Duncan’s hymn was to ______________________________________________________________
_________________________________________________________________________________.




Verbs:


compared to       shared


contrasts with    differed


disagreed            agreed concurred           shared opposed              disputed








Sentence Starters or Transition Words:


On the other hand,		Furthermore, 	As opposed to	


However,			Also,			Likewise,


Similarly,			Moreover,		Conversely,


While				Whereas 		In addition,


Both.				Although 		Not only	


But 		Additionally,	    	Even though
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